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Introduction

Theory of Mind (ToM) and Metacognition (MC) are the two main
areas of theory and research on children’s knowledge about the
mental world:

ToM refers to children’s awareness of the representational character
of the other’s mind or the human mind, in general (Hughes et al.,
2011).

MC is focused on the awareness, monitoring and control of one’s
own mind, its cognitive processes and skills (Sodian et al., 2012).

Many recent studies address the impact of other dimensions of
cognitive development (e.g., executive functions, language) on
either the development of MC (e.g., Roebers, 2017; Annevirta et al.,
2007) or the development of ToM (e.g., Schneider et al., 2014; Milligan et
al., 2007).

However, despite the conceptual and functional similarities in ToM
and MC, their developmental interconnection is not extensively
explored in the literature (Misailidi, 2010).

Aim

This study aimed at investigating the developmental link between
ToM and MC across a wide age-span (from 4 to 13 years of age). It
also aimed at detecting the role of executive functions and language
in this relationship.
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* ToM (1st and 2nd order false-belief tasks)

* Metacognitive off-line estimations acquired through the
administration of problem-solving tasks and reasoning tasks
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* Expressive  Language (Sentence Repetition, Word
Structure/Classification, Sentence Formation)

In both ToM and metacognitive tasks, participants were asked

to justify their responses.
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